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This formula of reading, known as the 
Simple View formula, has been supported 
and validated by numerous research 
studies. The Simple View of Reading is 
not intended to imply that reading is a 
simple process but that the complexity 
of reading can be simply conceptualized 
(Oakhill, Cain, and Elbro, 2015). Gough 
and Tunmer proposed the Simple View 
to clarify the role of word recognition in 
reading. Word recognition can be achieved 
in four different ways: decoding, sight, 
analogy, and prediction (National Institute 
of Child Health and Human Development, 
2000). Decoding is the foundation, which 
greatly increases an individual’s ability 
to recognize words and read unfamiliar 
words. Many educators believe that 
strong decoding skills are not necessary 
to achieve reading comprehension, and as 
a result, beginning and struggling readers 
are often taught to compensate for weak 
decoding skills by guessing an unfamiliar 
word based on the first letter or the 
picture and asking themselves if it makes 
sense. The Simple View of Reading makes 
it clear that strong reading comprehension 
cannot occur unless both decoding skills 
and language comprehension abilities are 
strong.

While the goal of reading is 
comprehension, the foundational skills 
of phonemic awareness and phonics/
decoding must be automatic in order 
to free up cognitive resources for the 
mental processes involved in the higher-
level reading skills. In actuality, skilled 
reading is attained when the subskills are 
automatized. Scarborough’s “Rope” model 
of reading development represents skilled 

THE COMPONENTS OF READING 
“Literacy is an achievement that rests 
on language competence at all levels, 
from the elemental sounds to the most 
overarching structures of text” (Moats, 
2010, p. 2). An individual’s overall 
language abilities are strongly correlated 
with their reading achievements. Learning 
to read does not happen naturally; it 
must be effectively taught. Effective 
reading instruction utilizes research-based 
strategies to address the five critical 
components of reading as defined in the 
National Reading Panel’s report: phonemic 
awareness, phonics/decoding, fluency, 
vocabulary, and comprehension (National 
Institute of Child Health and Human 
Development, 2000). 

These five essential components of 
reading are subskills that fall under two 
main components: word recognition 
(decoding) and language comprehension. 
The Simple View of Reading, proposed by 
Gough and Tunmer in 1986, identifies the 
importance of both word recognition and 
language comprehension in reading ability. 
More specifically, reading comprehension 
depends on the product of the two 
components, not just on the sum of 
the two. 

COMPREHENSION

VOCABULARY
FLUENCY
PHONICS

PHONEMIC AWARENESS

The Reading Pyramid

Simple View of Reading

Decoding 
of Text

Reading to 
Gain Meaning

Comprehension 
of Language
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reading as “a combination of strands, or 
subskills, that interact with one another 
and that are increasingly amalgamated as 
reading skill is acquired” (Moats & Tolman, 
2009, p. 54). The components of reading 

increasingly 
automatic

increasingly 
strategic

Scarborough’s Reading Rope

Skilled Reading
fluent execution and 
coordination of word recognition 
and text comprehension

Reading is a multifaceted skill, gradually acquired over years of instruction and practice. 

Background Knowledge
Vocabulary Knowledge

Language Structure
Verbal Reasoning

Literacy Knowledge

Language Comprehension

Word Recognition
Phonological Awareness
Decoding (and Spelling)

Sight Recognition

are a combination of foundational reading 
skills, which should become increasingly 
automatic over time, and higher-level 
reading skills, which should become 
increasingly strategic over time. 

DECODING SKILLS 
Decoding is the process readers use to 
convert letters and sounds and blend 
them to form recognizable words. A 
reader’s ability to do this relies upon their 
phonemic awareness and their knowledge 
of the alphabetic system, beginning 
with the alphabetic principle. According 
to the alphabetic principle, letters are 
used to represent individual phonemes 
in the spoken word (O’Conner, 2014). 
Phonics instruction is the way readers 
learn the relationships between letters 
and the sounds they represent. Knowing 

these relationships helps early readers 
recognize familiar words accurately 
and automatically “decode” new words 
(National Institute of Child Health and 
Human Development, 2000).

In the IDA Knowledge and Practice 
Standards for Teachers of Reading, the 
International Dyslexia Association defined 
what all teachers of reading need to know 
and be able to teach all students to read 
proficiently. In the introduction of the 
phonics and word recognition section, the 
importance of decoding skills and phonics 
instruction, particularly for beginning and 
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struggling readers, was addressed: 

The development of accurate word 
decoding skills—that is, the ability to 
read unfamiliar words by applying 
phonics knowledge—is an essential 
foundation for reading comprehension 
for all students. Teachers require the 
ability to provide explicit, systematic, 
appropriately sequenced instruction in 
phonics to all students. This is critical 
in helping prevent reading problems 
in beginning readers. Decoding skills 
are often a central weakness for 
students with learning disabilities in 
reading, especially those with dyslexia. 
For this population, teachers should 
also understand the usefulness of 
multisensory, multimodal techniques to 
focus students’ attention on a printed 
word, engage students, and enhance 
memory and learning. (IDA, 2010)

The National Reading Panel (NRP) 
identified that teaching phonics explicitly 
and systematically is more effective than 
non-systematic or no phonics instruction. 
Systematic phonics instruction is marked 
by teaching reading by focusing first 
on the alphabetic principle, or the 
letter-sound correspondences and 
spelling patterns, and using these to 
read and spell words. In their summary 
of findings, systematic and explicit 
phonics instruction was also shown 
to significantly help children in a few     
other ways:

• It improved kindergarten and first-
grade children’s word recognition and 
spelling.

• It improved children’s reading 
comprehension.

• It greatly benefited children with 
learning difficulties and who are at 
risk for developing future reading 
problems.

Systematic and explicit phonics 
instruction is effective for children from 
various social and economic levels. It 
helps children from various backgrounds 
make greater gains in reading than non-
systematic or no phonics instruction. 

The NRP recognized several different 
systematic approaches in teaching 
phonics, including synthetic phonics, 
analytic phonics, embedded phonics, 
analogy phonics, onset-rime phonics, and 
phonics through spelling. The majority of 
the programs reviewed used a synthetic 
approach to teach phonics. This review 
led to the recognition of the benefits 
and difficulties of this approach, with 
a conclusion being that a combined 
approach, using both synthetic and 
analytic along with analogy phonics, is 
beneficial. In addition to being taught 
systematically, phonics instruction was 
found to yield the most positive results 
when it is explicitly taught and sequenced 
in a fashion that moves from simple 
to complex (National Institute of Child 
Health and Human Development, 2000).

DECODING AND DYSLEXIA 
Explicit and systematic phonics 
instruction is particularly important 
for individuals with dyslexia since 
their reading deficit is found within 
the main reading component of word 
recognition. This is further clarified in the 
definition of dyslexia recognized by the 
International Dyslexia Association and the 
National Institutes of Child Health and 
Development: 

Explicit SequentialSystematic
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Dyslexia is a specific learning disability 
that is neurobiological in origin. It 
is characterized by difficulties with 
accurate and/or fluent word recognition 
and by poor spelling and decoding 
abilities. These difficulties typically 
result from a deficit in the phonological 
component of language that is often 
unexpected in relation to other cognitive 
abilities and the provision of effective 
classroom instruction. Secondary 
consequences may include problems in 
reading comprehension and reduced 
reading experience that can impede 
growth of vocabulary and background 
knowledge. (Moats & Tolman, 2009, p. 
60) 

Researchers have made considerable 
advances in understanding dyslexia and 
other types of reading disabilities. It has 
been shown that 70–80 percent of those 
“reading impaired” children who score 
below the 30th percentile in basic reading 
skills have trouble with accurate and 
fluent word recognition (Moats & Tolman, 
2009). Thus, the importance of providing 
research-based systematic phonics 
instruction for all students, particularly 
those identified as struggling readers and 
those with dyslexia, is evident. 

MOTIVATION AND READING OUTCOMES
Motivation was identified in the report 
from the NRP as one of three neglected 
topics deemed important enough 
in relation to phonics and reading 
instruction to be a focus for further 
research. “Phonics instruction has often 
been portrayed as involving ‘dull drill’ 
and ‘meaningless worksheets.’ It seems 
self-evident that the specific techniques 
and activities used to develop children’s 
letter-sound knowledge and its use 
in reading and writing should be as 
relevant and motivating as possible to 

engage children’s interest and attention 
to promote optimal learning” (National 
Institute of Child Health and Human 
Development, 2000, p. 137).

Further research has shown a positive 
correlation between motivation and 
reading outcomes (Schiefele, Schaffner, 
Moller, & Wigfield, 2012), more 
specifically, the cognitive outcomes “such 
as reading achievement and amount 
of reading” (Guthrie, Hoa, Wigfield, 
Tonks, & Perencevich, 2006, p. 91). The 
importance of motivation is evident, as 
it can affect the strategies employed 
during and after reading. Based on 
emerging evidence, it has been identified 
by reading researchers as so important 
that Roberts, Torgesen, Boardman, and 
Sammacca (2008) adapted the five 
essential components in the NRP’s report 
to include these five areas for older 
students: word study, fluency, vocabulary, 
comprehension, and motivation. 

Motivation, like the process of 
reading and reading instruction, is 
multidimensional. Dimensions have been 
identified that positively affect reading 
outcomes, and, from those, specific 
instructional strategies have been 
researched to clearly show how teachers 
can positively affect student motivation 
within the classroom. 

Motivation
Comprehension

Vocabulary
Fluency

Word Study

The Reading Pyramid for Older Students
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An individual’s motivation to read 
comes from three areas: interest—the 
curiosity and desire to read for its own 
sake; dedication—finding value and 
relevance in the activity of reading; and 
confidence—self-efficacy or the belief 
that one can be successful in reading 
and has the ability to handle difficult or 
challenging text (Baker & Wigfield, 1999; 
Cambria & Guthrie, 2010). Self-efficacy 
was shown to have the strongest effect 
on reading outcomes. Students’ self-
efficacy is increased when they are taught 
cognitive strategies that improve their 
reading skills and build their confidence 
in handling difficult text. Motivation 
must be addressed to ensure positive 
reading outcomes for students. Research 
also determined that teachers’ own self-
efficacy, attitudes, and beliefs greatly 
affect those of their students, and thus 
student achievement. Phonics instruction 
needs to be engaging, comprehensive, 
and yet simple for teachers to teach and 
for students to learn. By applying these 
strategies to reading instruction, students 
are set up for success.
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ESSENTIAL FRAMEWORK
Research has shown that the most 
effective decoding strategies for 
automaticity are those taught through an 
explicit, sequential, multi-sensory phonics 
instructional framework.

Instruction should be as simple as 
possible, focusing on one skill at a time. 
Simplicity maximizes student focus and 
reduces the level of cognitive difficultly 
associated with learning new skills. 

The Framework
• 42 Sounds of the Alphabet
• Five Phonetic Skills
• Two Decoding Skills

Alphabet Introduction
The alphabet is taught in letter sets of 
four to five consonants and one vowel. 
There are five letter sets in all.

B/b   F/f   D/d   G/g  . . . . . . . . . . . . . A/a (at)

Slide    b a

Build a word    
b      b a      b a g      d      d a      d a d

Introduce Most Common Words 
(Sight Words)

Begin Sentence Structure

Continue Study of the Alphabet

H/h   J/j   L/l    M/m . . . . . . . . . . . .  E/e (Ed)

N/n   P/p   R/r   S/s  . . . . . . . . . . . O/o (odd)

T/t   V/v   W/w   X/x   Y/y .. . . . . . . . U/u (up)  

Q/q   Z/z   C/c   K/k . . . . . . . . . . . . . .  I/i (it)  

XX

The C/K Spelling Rule

 

Blends
A Blend is two or three consonants 
standing together, each retaining its own 
sound.  A Blend must always be able to 
begin a word.

Six L-Blends
b l c l f l g l     p l    s l   

Seven R-Blends
b r c r d r f r g r p r t r  

Eight Two-Letter S-Blends
s c s k s l s m

s n s p s t s w   

Five Three-Letter S-Blends
s c r s p r s t r s p l s q u  

Two Extra Blends
t w d w    

Long and Short Vowels 
Name, sound, and diacritical markings

a e  o  u  i  
 

a e o u i

k takes i 
and e

takes the 
other three
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The Five Phonetic Skills  
Must be taught, practiced, and mastered.

 1.   m e t  r u n

 2. j u m p  r e n t

 3.        m e  s o

 4.   h o p e r i d e

 5.    b o a t  m e a t

Decoding Skill 1

m o t e l        p r o g r a m       l o c a t e

Decoding Skill 2
c a m p u s e x t r e m e       e x p l a i n

Decoding Words of Any Length

i n d e p e n d e n t

Murmur Diphthongs    

a r o r         e r  u r          i r

t a r    s t o r m     h e r      b u r n        f i r

Digraphs

c h         s h                w h

c h u r c h      s h i n e         w h i c h 

t h      t h 

t h i s   t h u m p

X

*

X

*

X

* *

X

* *

X X

X XX X

X XX X

XX XX XXX

XX XX X XX X

XXXX

X X X X X

X X X X X

X X X X

X X

* **

Special Vowel Sounds

      
  

  
h a u l         o u c h          o i l         l o o k 

z o o      s a w   h o w  b o y 

Schwa
All five vowels sometimes make 
the schwa sound when they are in  
unstressed syllables. The schwa sound    
is generally the short U sound. To mark 
the schwa, we put an ‘x’ under the   
vowel and an upside-down, lowercase 
e above the vowel. This is a standard 
dictionary mark. 

a b o u t

Additional Pronunciations

r o b i n    r a p i d     v i v i d     s h a d o w

Please visit readinghorizons.com or 
readinghorizons.com/workshop for 
more information.

 
oo

 
oo

 

oy

oi 

ow

ou
 

au

aw
O

XX

X

X

X

X

X

X

X X X X

X X X X

XX

e

X X X X XX X X


